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Nora Ephron, scriptwriter of When Harry Met Sally and Sleepless in Seattle, once
said that for a writer, everything is copy. She also said it was tough for her family,
but they learned to live with it.

I seem to have spent much of the time since Christmas texting my younger son at
university to tell him he’s in the papers, so he can check out what the world is being
told of him today and maybe hide.

There has been a real buzz in the media about boarding. That makes the ’phones at
the Boarding Schools’ Association red hot. Sometimes it’s parents, wanting to know
more about what is available and where and how much; sometimes it’s journalists
following stories – in this case the burgeoning demand for places at state boarding
schools, as reported in The Times in January.

I have learned that whatever I say with my official hat on about the breadth and
variety of boarding in Britain today, about statistics and trends, what the journalists
really want to hear is the stories. I think even if I issued formal written statements,
what would land in print is the off-the-cuff response to simple questions such as,
‘So, did your children go to boarding school?’

Since my two sons went at different ages and for different lengths of time and for
different reasons to different schools, there is much for journalists to grab.

The story of my younger son’s journey to boarding school reflects what I think is
the most modern trend in boarding. We were time-poor parents, David was at a local
secondary school, getting home about 3.30. At 14, David went to boarding school
for the richer life it could offer him in addition to all the benefits of smaller classes,
closer monitoring, higher expectations. He was a weekly boarder, which suited us all
perfectly.

We had been told in Year 9 that he could expect to pass five GCSEs at grades A* -
C. Whoopee-do. He in fact left his boarding school with three A grades at A level, a
skilled debater with entrepreneurial skills polished by Young Enterprise. He never
became the footballer he aspired to be, but that’s another story.

I tell David’s story again – and I’ll text him later – because it demonstrates two
things: first, that today’s boarding parents may well come to your doors for reasons
very different from those that would have pertained 20 years ago. And secondly, that
individual stories are worth telling. The more prospective parents and their children
can feel an affinity between themselves and those they will find already in boarding
schools, the sooner the old horror stories from decades ago will die.

And here in your hands is the latest Boarding School, giving you more of the
stories of modern boarding. I hope you will enjoy reading it. If your school has
contributed to these pages, thank you. If it could contribute to the next edition in the
summer, please get in touch. We can’t wait to hear more of the stories which reflect
our present and are a powerful tool to secure our future.

Hilary Moriarty
National Director

From the Director 

Let me tell you a story...
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UK independent schools is from either the US or
Canada, according to the ISC’s 2006 census. 

Monica Reinhard, senior boarding school and
university placement consultant at Bennett
Educational Resources Inc, an industry leader in
helping families and corporations with finding
educational solutions for families relocating around
the world and which is based in the US, says that
American families can be more hesitant about
boarding than other nationalities. “In the States,
boarding is very much a generational affair, with
parents who have been boarders much more likely to
consider sending their children to boarding schools

Recruiting students from abroad has become
increasingly important for British boarding schools.
The opportunity to learn English and to study at
beautiful campuses and the reputation of the British
independent sector as one of the best educational
environments in the world have all helped growth in
the overseas market to remain strong in recent years. 

However, whilst boarding schools in the UK are
very successful at attracting students from Europe
and Asia, there is one region where it is consistently
difficult to attract students from: North America.
Only about one foreign student in 25 enrolling in
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Carving a slice of the
American Pie
Ryn Brandse, Head of Boarding at ACS Cobham
International School in Surrey, examines 
how boarding schools can build on their 
expertise in wooing international students to 
attract more American boarders
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than families that have never boarded before,” she
says.

So how can schools in the UK successfully attract
students from a continent which doesn’t have a
tradition of boarding education in the way that other
regions do?

Preparation, preparation, preparation 
Reinhard thinks that boarding schools in the UK
need to be much more proactive in selling their
strengths to parents in the US. The major advantage
of boarding schools is the consistency, not only in
terms of education but also socially and emotionally,
during the turbulent years of adolescence, she says. 

“During the late teens, students need a firm and
stable academic and social environment so that
they are well prepared for college. Our experience
shows that boarders generally achieve higher SAT
scores (used for college entrance) and are placed at
better colleges than those from non-boarding
backgrounds.” 

Not only that, but it is important that schools stress
that boarding schools are an educational
environment which encourage the development of
their children into confident, independent and
sociable adults – all important skills when thinking
of applying to colleges and, eventually, in the
workplace. 

Also, the consistency of placement is a crucial
benefit of boarding schools, and can be especially
important for children who need stability during an
international relocation along with their parents. Not
only will boarding quickly integrate children into
their new host culture, but also provide continuity if
parents find themselves having to relocate again in a
few years’ time.

Understanding the student experience 
Here at ACS International Schools, where students
from the United States comprise a significant
proportion of the total student body spread between
three campuses located in Surrey and Greater
London, we have found the key to engaging
American parents is to stress that our schools offer,
above all, a safe and welcoming environment for
their children and that the staff understand, and are
experienced in, dealing with potential problems that
their children might experience when boarding in
England for the first time. 

To understand what it means from a child’s
perspective to move and study overseas, ACS
International Schools asked its own recently-
relocated students these very questions. This
research was conducted amongst ACS Cobham
International School high school students, all of
whom have only recently relocated to the UK.

The findings offer an insight into young adults’
experiences moving overseas and provide a useful
compass to help parents, teachers, relocation
professionals and ACS to ensure they provide the
services and support relocating children need when
beginning a new school in a new country. This is

particularly useful given that the relationship
between teenagers and adults can be a turbulent one,
sometimes marked by considerable communication
barriers.

So what did these relocating teens tell us? The top
concern, perhaps unsurprisingly, was leaving friends
and family behind (mentioned by 43% of students
surveyed) and, concurrently, fitting in and making
new friends (mentioned by 34%). 

Our students acknowledged a number of reasons
why, soon after relocation, they identified leaving
friends and family behind as their top concern.
These included a lack of understanding of their new
country, as well as coping with ‘culture shock’;
resentment towards other family members,
especially parents, for undertaking an international
relocation; and also a loss of self-confidence
associated with having to find new friends and settle
into a new educational environment. 

Indeed, the extent of differences in educational
approaches and US and UK cultures should not be
underestimated, and despite having dispelled the
myths about the realities of boarding schools here in
Britain, clichéd images of the traditional England
boarding school abroad can still persist.

“I thought boarding would be like one of the
stereotypical boarding schools often depicted in
movies,” says Kelly Fahy, an American national who
joined ACS Cobham just over a year ago and now
boards at the school. However, she is quick to
explain how her preconceptions were shattered: “I
soon found England to be a very pleasant country,
and my school to be a welcoming and comfortable
place to live. I am now glad that I took that first
difficult step to move away from my family, friends,
and everything that was familiar to me to leap into
this entirely different setting”. 

Schools which offer contact with current students
before departure, for example through pen-pal or
email buddy schemes, and which provide a range of
extra-curricular activities to give new students the
opportunity to get to know other peers with similar
interests can be particularly attractive to US parents
keen to minimise culture shock and settle their
children as quickly as possible. 

A national or international curriculum? 
A key concern for American parents is finding an
appropriate curriculum for their children if they are
to be educated in the UK, and, in particular, how it is
viewed by US universities and colleges. With A
levels currently under intense scrutiny, the
International Baccalaureate (IB) Diploma has
emerged as a leading alternative to the UK’s national
qualification, and is especially popular with
international parents. 

At ACS we have found that parents are attracted to
the IB Diploma because it offers a blend of
intellectual rigour, breadth and depth of study,
independent research work and community service
which makes students with the qualification highly

Boarding School
The Magazine of the Boarding Schools’ Association
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serve international and local communities. The
schools are non-sectarian and co-educational (day
and boarding), enrolling approximately 2,300
students aged 3 to 18 years.

Each school offers a fully international curriculum
including the International Baccalaureate. All
schools have state-of-the-art facilities and an on-
going programme of building investment with
impressive grounds. The strong core academic
programme and extensive arts, sports and cultural
activities support the school’s student-centred
philosophy.

attractive to top universities in the US and the most
prestigious universities worldwide. Offering the
qualification in addition to the national curriculum,
and/or an American-based high school curriculum if
resources allow, can be a key selling point for
schools looking to attract students from the US. 

The American Advanced Placement (AP) has been
offered at high schools across the United States for
over 50 years, but has only much more recently
become available in other parts of the world. For
students wanting to study at a college in the United
States, the AP programme is an excellent
preparation because it demonstrates to colleges that
students are motivated to study a subject in greater
depth. AP students also acquire skills relevant to
college-level study, such as independent research
and understanding complex academic concepts. 

Moreover, like the IB Diploma, AP credits allow
students to differentiate themselves amongst their
peers in their quest for college admission. Not only
that, but at a large proportion of American
universities AP credits are accepted as part of
college courses, often allowing freshmen to waive
mandatory general education classes and begin
more advanced courses earlier on in their college
careers.

Bridging the Pond
When choosing a school which runs the AP
programme, parents should look for a school which
shows evidence of strong links between the school
and college admissions tutors and builds a
reputation – and indeed expectation – of strong
students from that school applying for top
undergraduate programmes. 

It is this approach which has helped ACS
International School students to progress to some of
the top colleges in the US, including Harvard and
Pennsylvania State University, as well as to
University College London in the UK. With the right
course of study, children who have boarded will find
themselves not only armed with the right academic
qualifications but also the ‘soft’ skills and acumen to
succeed.

Although no school will ever be the same as a
conventional ‘home’, boarding schools which
increasingly encompass an international community
are a world away from the traditional stereotype of
the pedantic, often impersonal and intellectually
rigid boarding school environments of the past. 

Boarding schools with a multicultural atmosphere
which results from the presence of students from a
variety of nationalities – and which encourages
children to develop their own sense of identity as
well as to appreciate their place in an increasingly
globalised world – are in a better position than ever
to reach out to American students and to
demonstrate the benefits that a boarding school
education can bring. 

About ACS 
ACS International Schools were founded in 1967 to
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Different in background –
but exactly how different?
Dr Christopher Greenfield of Sherborne’s International
College found out more about his students’ educational
backgrounds through a detailed questionnaire

Sherborne School gave birth to the International
College in January 1977. Thirty years on, its purpose
is still to provide a specialised, highly supportive
transitional period of study for students new to
schooling in England and the British education
system. Although the College started in 1977 with
three Iranian boys, it is now the first home in
England to up to 150 representatives of some 20-30
different national/territorial groupings each year. 

Most students stay at the College for one year,
before ‘graduating’ to any one of England’s many
excellent traditional boarding schools. Each year
there is a different balance of nationalities
represented, usually depending on the balance of
international wealth. 

The recruits to the College form a microcosm of
international recruitment to schools in England as a
whole. Last term, for example, with 29 nationalities
represented, far eastern students still provided 56 per
cent of the current 126 students. The far eastern
countries and territories represented in this total so
far this year are China (People’s Republic, Hong
Kong and Taiwan), South Korea, Japan, Thailand

and Myanmar. These areas are sometimes
supplemented with representatives from Malaysia,
Indonesia and Vietnam. Russia also supplies a large
proportion of the total number of students – 21 per
cent this year.

Almost all of the students who arrive at the
College are taking their first steps into the British
educational system, and almost all are hoping to
complete their education in this country: school,
sixth form and university. It is the College’s mission
to offer an informed and sympathetic environment
for these newcomers, carefully facilitating the
cultural, linguistic and educational transition that
students need to make in order to be fully prepared
for success in the British system. 

The work at the International College led to the
BSA publication World Class (2005) which drew
attention to the adjustments required of students
arriving in UK schools – and also what schools
could do to help students as they experienced this
process.

The College motto is ‘Dispar moribus, honoribus
compar’, roughly translated as ‘Different in
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background, equal in honour’. The College thus
acknowledges that its students come from very
different cultural and educational backgrounds and
has, as a whole, undertaken considerable research on
the kinds of experiences our students have had, to
guide us in the help that students need to adjust to
studying in UK. 

However, most of the work the College has
undertaken in the past to research the academic and
cultural backgrounds of the students has been done
at a general or theoretical level. For example, the
College has researched the general educational
systems of the main countries represented, and has
drawn generalised conclusions by comparing these
to the British system. 

The question gradually formed, however, as to
whether these systemic experiences were typical for
the kind of students who had made their way to the
College. Were these students atypical themselves,
coming from backgrounds so wealthy that they
could afford all the expenses in coming to the other
side of the world to study? 

Had they really had educational experiences
similar to those of other children in their home
territory? The College wondered, for example, how
similar the experiences of students at independent
boarding schools in the UK are compared with those
of students attending typical urban comprehensive
schools in London or Manchester?

Early last academic year it was decided to try to
test this question by asking students at the
International College about their own actual
educational experiences in their home countries and
territories. The resulting questionnaire ran to nine

pages! It was completed by 123 students at the
College and the results were published to members
of the College community. 

The findings make interesting reading for any
boarding school teacher or member of the boarding
staff. They do not always bear out the ‘theoretical’
picture that has been gained from the study of
education systems overseas. This may be because
students from very wealthy backgrounds may well
have had much more developmental support than the
average child in their native society. Perhaps this
support might have included access to independent
schools in their own country/territory.

The questionnaire included questions on class year
group and school size, number of days of teaching,
hours of teaching, and after school classes. Length
of holidays and school uniform were also included
as were the gender balance of teaching and head
teaching staff. 

Questions on the curriculum and on pedagogical
techniques included detailed enquires into teaching
and learning, classroom activities, tests and
assessments, and subjects studied. Discipline was
also explored with questions about behaviour in
class, out of class, punishments and sanctions. 

The detailed results are in an 85-page College
publication snappily entitled Analysis of the
questionnaire on aspects of previous educational
experiences of students at the International College,
Sherborne. Copies of this are available from the
College (address at the end of article). However, a
flavour of the findings can perhaps be gained from
some random examples which variously confirm or
challenge conventional wisdom about our

Boarding School
The Magazine of the Boarding Schools’ Association
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international students and their educational
backgrounds.

One of the results which confirmed our
beliefs was the fact that the group of
students which comes from the largest class
sizes is from the People’s Republic of
China. Expected perhaps; but it was not
expected that it would be the Russians who
came from the smallest classes. The
previous class size for the Russian students
ranged from 20-30 compared to the People’s
Republic of China with more than 40. 

Students from Hong Kong usually had the
longest period of school experience before
coming to the UK. Generally they seemed to
follow the UK trend of starting school at the
age of three. Koreans, however, generally
had a much shorter experience of schooling,
with 86% of the sample not starting school until they
were seven or older. 

This might help to explain why Koreans were most
likely to have ‘extra’ lessons (71%). But Russians
also had extra lessons (63%). Germans were the
least likely to have had additional lessons at 17%.
The subjects studied out of school included music,
mathematics, English, science and Korean (all in
Korea), whilst Russians most commonly studied
English and sport out of school time, although 21%
also studied mathematics and 12% studied art and
music. Other subjects studied by Russians out of
school included physics, Russian language, Spanish
and French. 

On uniform, Hong Kong students had all been
required to wear it at school, whilst none of the
German students at the International College had
been required to do so back home. ➥
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Inside the classrooms, copying down information
seemed to dominate didactic methodology. Germans
and Russians seem to depend mostly on textbooks
(83% of both groups said textbook work was a major
classroom activity, along with 60% of Japanese
students).

Most students felt that their previous school had
been either strict or very strict. However Russians
felt the rules at the International College (which are
based upon standard British boarding school
expectations) were very restrictive, with 79% saying
that the International College was much stricter than
their previous schools. 

Other groupings which felt that discipline at the
College was more restrictive included Germans
(60%) and those from Taiwan (44%). The College
seemed most relaxed to Chinese students from the
People’s Republic of China (only 17% thought that
the College was more strict than their previous
school), and students from Hong Kong. Only 29% of
Hong Kong students thought the College was
stricter, together with only 33% of Koreans.

On respect for teachers, students who felt that they
were most respectful to their teachers ‘back home’
were the Russians; 44% said they showed great
respect. Surprisingly, those who thought they were
least respectful were Hong Kong students of whom
24% said they treated their teachers in Hong Kong
with no respect!

Other findings of the survey were of interest. For

example, there were considerable discrepancies
between student groupings as to which subjects were
studied at the last school. The kind of sanctions that
our students had been familiar with also varied.
Punishments for poor academic performance, or
behavioural misdemeanours, range from ‘nothing’
(from some Russian students) to corporal
punishment (one Korean student). 

Although the questionnaire took a long period to
administer, and even longer to process, the College
feels the exercise was valuable. It has given a much
more accurate insight into the prior educational
experiences of its students than was hitherto
available.

Some of the findings have helped to explain the
response of students to some aspects of the school
experience in England. The jury is still out on what
lessons the College can learn from other results, but
the findings have informed the continuing debate at
the College on how best to help students adapt to,
and succeed in, the British educational environment.

Dr Christopher Greenfield has been Principal of
the International College, Sherborne, since 1997.

For eleven years before that he was Headmaster of
Sidcot School, North Somerset. 

Copies of the report with the results of the
questionnaire are available at £10.00 (to cover cost

of production, postage and packing) from the
International College at: seniorsec@sherborne-ic.net

Copies of the CD ROM have been sent to all schools and can also
be downloaded from the Members’ Area of the website:

www.boarding.org.uk

Whatever your marketing question 
make sure you make use of the

Boarding Marketing Manual
Best practice
Fresh ideas

Boarding specific
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Giving stability to
the vulnerable
Beverley Hughes, Minister for
Children, Young People 
and Families, introduces the
government’s Pathfinder Project

Many children in this country come from stable,
loving backgrounds, are well looked after and have
parents who take a passionate interest in their
upbringing and education. As a result, these
children tend to do well at school and go on to lead
successful and fulfilled lives. 

Unfortunately, this is not the case for all our
children and young people, particularly if they
come from disadvantaged backgrounds. Many
such vulnerable children will end up in local
authority care through no fault of their own but
because of abuse, parental neglect, family
breakdown and other welfare concerns. Their lives
can lack stability and this can affect their academic
success and future life chances.

This government has for some time been looking
at whether boarding schools could improve the
education of vulnerable children by providing
them with a more stable environment in which to
grow up. Last November, after working with
education charities, the Boarding Schools’
Association (BSA), heads of boarding schools and
other key stakeholders, we launched a pilot
scheme to test the water. 

Over the next two years, ten local authorities and
60 independent and state boarding schools will act
as pathfinders to explore whether there are specific
vulnerable children for whom boarding would
offer a beneficial option. 

There are currently 546 independent boarding
schools and 35 maintained schools offering

boarding facilities in this country. Many readers
will know that schools from both sectors have a
long standing tradition of offering places to
children from disadvantaged backgrounds.
Christ’s Hospital in Horsham, for example, has
helped pupils of families in social, financial or
other need to attend the school from as far back as
1552.

But despite the history and expertise in the
sector, the opportunities for children from
disadvantaged backgrounds to benefit from a
boarding school education are currently few and
far between. Placements tend to be made by
charitable education trusts or through school
bursaries but rarely come from local authorities. A
recent survey by the BSA revealed that many local
authorities made no use of boarding provision at
all. Yet anecdotal evidence of such referrals shows
they can be a success.

Many people working in boarding schools will
already have their own case studies. Stories like
that of Susan (not her real name), who attended the
Royal Alexandra and Albert School in Reigate,
one of the larger state boarding schools with
almost 400 boarders aged from 7 to 18. 

Because of psychological problems, Susan’s
mother, a single parent, was taken into hospital
and Susan became a looked-after child at the age
of nine. Her social worker was concerned about
her education and approached the Royal
Alexandra. After a number of visits and an
interview, Susan started as a boarder within a few

‘A BSA survey showed that many local 
authorities made no use of boarding at all, 

in spite of evidence showing success.’
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weeks of her mother being admitted to hospital.
Susan is of above average ability and did well in

boarding. She became a school prefect and was a
member of various sports teams. She achieved four

and I welcome the involvement of the local
authorities and boarding schools that have agreed
to take part in the pathfinders.

It is important to stress that this type of provision
won’t be right for every vulnerable child so we
will look carefully at when it is appropriate, what
the benefits for the young person might be and
how we can ensure that it is being used
consistently across local authorities. 

The needs and welfare of the child or young
person must remain our main concern. We will
make sure that schools have the expertise and
ability to support these children and that any child
who is boarding maintains a stable base in their
home authority.

All vulnerable children have one thing in
common and that is some sort of instability in their
background. They may come from a family where
there is severe mental illness, domestic violence,
acute financial hardship or drug or alcohol abuse.
Some have had their education disrupted and have
a poor attitude to school as a result. 

Many boarding schools provide excellent
pastoral care and achieve good educational results
for their pupils. If only a few hundred vulnerable
children a year have improved opportunities as a
result of boarding, then we believe this scheme is
worth doing. 

grade As at A level and is now in the third year of
a Law degree at university.

Statistically, Susan was more likely to do better
at boarding school than if she had been placed in
care. While cared-for children are no less able than
others, their educational success can be lower than
average, often as a result of the instability in their
lives. 

And this is where the pathfinders come in. We
want the local authorities that volunteered to be
part of the pilot to consider boarding school as an
option for vulnerable children alongside their
other packages of care such as a foster family or
residential home. 

And we particularly want them to consider this
programme as a form of early intervention to
prevent family breakdown or a move into the care
system. Could boarding school be an option for
such children, perhaps returning to the family
home or foster parents at weekends and holidays?

The pathfinders are only in their embryonic
stages and we won’t have a clear view of their
findings until they report at the end of next year.
We are primarily interested in the potential
benefits for specific children.

However, we are also interested to see whether
local authorities find boarding schools to be more
of a cost effective option for some vulnerable
children, particularly as they could see better
educational results. 

Boarding schools could also experience
advantages. When the Charities Bill becomes law,
schools with charitable status will have to justify
it. Offering some places to disadvantaged children
could be a way of showing this. Some independent
boarding schools may be seeing a drop in numbers,
particularly from younger children. So it could
also make business sense to offer placements to
vulnerable children, provided of course, that their
needs can be met.

The real winners, however, will be those children
and young people who will be suited to boarding

What the pathfinders will identify:
• How vulnerable children suitable for boarding

are identified and how schools are selected. 
• The views, experiences and outcomes for

children placed in boarding schools.
• The views of lead professionals working with

vulnerable children placed in a boarding
school.

• The progress made in assessing and placing
children.

• The impact of placements on wider children’s
services and the cost effectiveness of the
scheme.

• Lessons learned which can be shared with
other local authorities.

‘Could boarding 
be an option to 

help prevent family
breakdown?’

‘If only a few
vulnerable children 

have improved
opportunities, this

scheme is worth doing.’
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Before Pathfinder
The government’s Pathfinder Project aims to extend the
benefits of boarding education to children disadvantaged
by family or other circumstances. The Royal Wanstead
Foundation is one of a small number of charities which has
done just that for many years. On these pages, three
beneficiaries of the Foundation describe in moving terms
how boarding provided life-changing stability and support

EVA DIBA, now a Senior Audit Manager
at BDO Stoy Hayward, describes how
boarding at Royal Wolverhampton
School nurtured and developed the
educational values cherished by her
Ugandan family.
I was born in Uganda into a happy and successful
Ugandan family. My father was a doctor and my
mother a nurse at the main hospital in Kampala.
Along with my elder sisters, our lives were
progressing merrily until Idi Amin’s brutal
dictatorship took hold in Uganda. 

Gradually he moved his focus to the professional
classes of society and began to eradicate them. My
parents made the brave decision to flee Uganda and
settle in the UK in 1976, when I was aged two, safe
from his reign of terror. Sadly, a number of friends
and relatives were not so lucky and lost their lives at
the hands of his regime.

Fast forwarding five years, my family and I were
living happily in the Midlands when tragedy struck.
My father died suddenly of a chest illness and my
mother was left to bring up her young family of three
daughters, aged 12 and under, on her own in a
foreign country. 

And, if that wasn’t bad enough, she also had to
support a large extended family back in Uganda
which was already being ravaged by the effects of
AIDS. It was, understandably, an extremely difficult
time for my family and I still miss my father dearly. 

Some people might have faltered and crumbled at

the long and challenging road that lay ahead. But not
my mother. She dedicated herself to our family,
working relentlessly and tirelessly to provide for us,
look after us, guide us and nurture us. Throughout
our childhood she would always stress the
importance of education and continually challenge
and encourage us to be the best we could. 

These strong educational values are inherent
within Uganda and throughout Africa. Education is
the most treasured gift and it is not taken for granted
as it is the key to your future and freedom. Such is
the emphasis on education that boarding schools are
extremely common as they allow children to really
focus on their studies. You will often hear Ugandan
parents say: My children, you can be absolutely
anything you want to be when you grow up as long
as it is a doctor, lawyer, or accountant!

This is where the Royal Wanstead Foundation
stepped in to form what I considered a successful
union with my mother. This union provided what my
mother and I saw as a practical and natural solution.
My mother needed to work long anti-social hours as
a midwifery sister to support our family, which she
was better able to do whilst I was at boarding school,
safe and sound, and with the knowledge that the
good education box was being ticked at the same
time too. So, at the age of 12 I joined the Royal
Wolverhampton School as a weekly boarder, made
possible by the financial support of the Foundation.

After a few teary weeks, I soon settled in and loved
every minute. I had a really great time at boarding
school, getting involved in a myriad of activities

“Education is a treasured gift and not to be 
taken for granted, as it is the key to your

future and freedom.”
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from sports, to music, to public speaking, to
organising fashion shows whilst always performing
at the top of my class in my academic subjects. 

In the sixth form I was chosen to be Head Girl and
it was a role I relished: thoroughly enjoying the
many aspects of the role but particularly enjoying
the ability to influence change for the better at
school. I managed to negotiate and organise the first
drugs, alcohol and AIDS awareness day at school
which I believe continues to this day.

After school I went to Cardiff University to study
Accounting and was grateful for some continued
financial support from the Foundation. I graduated
in 1997 and joined BDO Stoy Hayward Chartered
Accountants, the fifth largest accounting
organisation in the world. I qualified as a chartered
accountant in 2001 and I am now an audit manager
at the firm, looking after a large and diverse portfolio
of clients. 

The educational values that have been ingrained in
me through nature and nurture remain close to my
heart. I am most grateful and privileged to have had
the support of the Foundation, my mother and my
school. I therefore make time in my life and work
schedule to encourage and support other children
who have not been as lucky as me.

Since joining my firm, I have had a strong desire
to make a contribution to the school community
local to my firm, primarily to encourage pupils from
difficult and disadvantaged backgrounds. I forged
links with two schools close to my firm in London’s
West End where I regularly hold business game
workshops and careers presentations. 

I now also act as a business advisor on a Year 9
enterprise project. However, my most rewarding role
within one of the schools is that I am a mentor to
Catriona, a GCSE pupil, who I meet with regularly
to support and encourage with her studies.

If the result of my efforts to even just one child in
these schools compares to just a tiny fraction of the
encouragement and support that I received from the
Foundation, my mother and my school then I am
certain that my efforts will not have been in vain.

Christina Whitlock is a sixth former at
Sexey’s School, in Somerset. Boarding
school has given her stability and
friendship through a difficult and painful
family break-up.
I was born in Southampton in 1989. My brother was
born three years later. When I was four, my mother
died of breast cancer. 

A couple of years later, my father remarried and
we moved to Shropshire. This gave us as a family,
the opportunity to start again and rebuild our lives.
In Shropshire, however, I found it difficult to build
friendships and establish a close relationship with
my family because I was young and things in my life
had changed quite quickly. 

After five years we returned to Southampton and it
was decided that I should go to Sexey’s as a boarder.
My step-mum was the person who came up with the
idea for me to go there; to her it was probably a last
resort to try and make me happy. 

I was unhappy at home and she believed that, if I
was away from home on a regular basis, maybe
when I did go home I would appreciate it more and
become closer to my family. It would also give me
the chance to make a fresh start, somewhere new,
where I could make new friends and start to become
more independent. 

My step-mum giving me the opportunity to go to
Sexey’s was one of the best things she has ever done
for me and has very much changed me as a person. I
was very happy even though I was suffering from a
little bit of home sickness. I had so many friends and
was in a very comfortable environment. I was
young, free and full of energy. I got on really well
with my family and everything was getting back on
track.

Then in October 2002, things went from good to
bad. I’d just broken up for half-term and my dad
came to pick me up from school. He told me he that
he was splitting up with my step-mum. From what I
understood, the break up was my father’s fault. I was
angry and disappointed with my dad and my world
was shattered all over again. 

Everything happened so quickly. At that time, I
didn’t know half what was going on as I was away at
school. There must have been a lot of tension and
somehow I was lucky I wasn’t there to witness most
of it but I did feel for my brother who was only nine
years old at the time. 

The school helped me a lot and there were some
particular teachers that really did make me feel
better. My friends were my main source of comfort
and I knew I could rely on them for anything and
knew they understood. After my parents split up, I
had a really good relationship with my step-mum
because I knew she was going through a very hard
time, with sorting out the finances as well as really
struggling emotionally. We had planned that I was
going to leave Sexey’s and go and live with my step-
mum and brother up in Yorkshire where all of her

“The opportunity to 
go to Sexey’s was one 
of the best things my
step-mum ever did for
me. It has changed me

as a person.”
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family are. I was still generally upset about the
divorce but took all my anger out on my brother and
we were always arguing. 

Finally my step-mum had enough of this and she
said I could no longer live with her and I had to live
with my dad and stay at Sexey’s. I didn’t blame my
step-mum as it was mostly my fault. My dad started
renting a flat in January 2003 and I moved in with
him.

Sadly my dad is financially unstable and there are
times when he absents himself and I don’t know
where he is or when he will return, which means I
stay with my great-grandparents. The trust funding
from several trusts including the Royal Wanstead
has allowed me two more years at Sexey’s to study
my A Levels.

I am in a stable environment that I feel
comfortable in and where I feel at home. Even
though many of my friends have left, many have
also stayed and I have formed new links with other
students too. 

At the moment I am studying Business Studies,
Sociology, Media Studies and History for AS level
and hopefully I will be able to carry on with three of
these subjects for A level. I intend to take a gap year
before going to university, possibly travelling
around the world. At the moment I am not
absolutely sure what career path I want to follow,
resulting in my mix of AS level choices but I know
I have been granted this space of time to take stock
of what my future will hold.

Daniel Andrews is in the sixth form at
Denstone College, Staffordshire. 
Boarding school has been an entirely positive
experience for me. When I started at private school,
after an attempt at suicide due to relentless bullying
at state school, my mother had severe mental health
problems and my stepfather, who I hasten to add,
fully supported me in everything I did, was
terminally ill with aplastic anaemia. Boarding gave
me the security and stability that my mum and
stepfather couldn’t.

When I first started at Denstone College, I
couldn’t trust the teachers or pupils as my
confidence and self-esteem had hit rock bottom. I
was scared stiff of Mr Derbyshire, and quite a few of
the teachers. However allowances were made in
class for a few weeks where my concentration
wavered.

In time, I started to realise that actually Denstone
was a place where whatever walk of life you came
from, whatever size you were, people accepted you.
After I had settled in at Denstone and at the tender
age of 14, I was devastated when I lost my step-dad.
I will always be grateful for the support I received
from staff and peers during this time.

My mum was unable to meet my boarding fees, so
our bursar gave my mother the names of some
charities that could help me, one of these being the
Royal Wanstead Foundation. I didn’t know much
about Royal Wanstead at all until my mother and the
bursar sat me down and explained what a wonderful
job they do. 

This was a very anxious time because I was
worried I would have to leave Denstone. Then I met
Sue Rigby, from the Foundation, at my house and
after a few questions and a nervous wait, I had the
brilliant news that the Foundation would support
me.

Since then I have gone from strength to strength.
In July 2005 I achieved nine GCSEs, all grades A*-
C. Denstone has also nurtured my skills as a comedy
actor and a singer. They also discovered that big
people like me weren’t at Denstone to be bullied;
they were much more useful as battering rams on the
front row of the rugby team, which I have
represented at all ages.

Furthermore, PE teacher and Head of Philips,
Miss Toomey, also took me to Uttoxeter every
Monday for ten weeks and I am now a qualified
Level 7 FA Football referee. So remember the name
for future World Cups.

I am now doing my A levels, which are Drama &
Theatre Studies and English Literature. I studied
Religious Studies as an AS, and I am now doing
Politics. To top it all off, at the start of this year I was
honoured to accept the role of House Captain. 

When I leave Denstone in July, I will be an Old
Denstonian and a former Foundationer, and a mature
adult who has the confidence and self-esteem to go
on to university and study broadcast journalism.

All I can do now is move on to bigger and better
things, and to succeed in whatever I do in order to
make Denstone College and the Foundation proud to
say that they knew and supported Daniel James
Andrews.

All three contributions are adapted from
presentations made by the Foundationers at the
Royal Wanstead Foundation’s annual conference.

“Boarding gave me the security that my 

mum and stepfather couldn’t.”
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success’ – to 20 children from some of Paris’s
toughest suburbs. It is seen by its protagonists as
one of the keys to raising educational standards in
disadvantaged areas, combating crime and
unemployment by giving some children a chance
to defy their circumstances.

It is controversial because its key protagonist,
and the political architect of the Asnières
experiment, is Nicolas Sarkozy, the right-wing
candidate for the presidency of France in this
year’s elections. Sarkozy is president of the
General Council of the Hauts-de-Seine
département, which includes Asnières, and he
pushed the experiment as a personal project.

“We should be giving every child the chance to
maximise his or her chance of academic success,
whatever their family’s financial situation. I also
believe that we ought to do more for deserving
children who come from modest family
backgrounds but whose immediate surroundings
hinder them for reaching their full potential,” said
Sarkozy.

His advocacy, unsurprisingly, aroused the
hostility of the Left to the project and, incidentally,

On this side of the English Channel, the name of
Asnières sur Seine, if it’s known at all, is familiar
only as the setting for Georges Seurat’s
monumental painting of riverside bathers, now in
the National Gallery in London. But even when
Seurat was painting, at the end of the 19th century,
Asnières was a rapidly developing industrial
sprawl on the north western edge of Paris.

More than a century later, it’s part of one of the
most densely populated metropolitan areas in
Europe, with a predominantly working class
population from a wide variety of ethnic
backgrounds, housed mainly in post-war social
housing estates. A typical representative, in fact, of
the banlieues where 18 months ago the rioting
which convulsed French society erupted. So not
the sort of place you would expect to look for a
revival of boarding education.

But that is exactly what’s happening. The
Collège Auguste Renoir, a 700-pupil state
secondary school in Asnières, is the site for one of
the most controversial experiments in French
education today. Last September, it opened an
Internat de la réussite – a ‘boarding school for

Boarding in the banlieues
A deprived industrial suburb of Paris is an unlikely place
to look for an experiment in boarding education. And
it’s politically controversial too, as Dick Davison reports
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of some of the staff of the Collège Renoir who
publicly protested, not least at the loss of some of
their pupils’ teaching and recreation space to the
internat, but also to the principle of helping a
select few at the expense, as they saw it, of the
majority.

In spite of that, the school’s principal, Lansana
Cissé, is enthusiastic about the experiment. “A big
dilemma in French politics is that even if you have
a good idea as a politician, it will be shouted down
by the opposition,” he said. “I happen to think
boarding schools are a good idea for many families
and it doesn’t matter where it came from.”

The first boarders at the school’s internat de la
réussite are housed in an unprepossessing five-
story building next to the Collége. It has been
refurbished to give each floor four twin-bed
rooms, with girls on one floor and boys on the
others.

The house has been built to accommodate an
eventual total of 32 students, together with the
assistants d’éducation, one per floor, who are their
supervisors out of school hours. The children are
weekly boarders, returning home at weekends and
during the school holidays.

“The children come from a whole range of
family circumstances,” says Cissé. “These could
be cramped living conditions, problems with
abuse, parents who are ill-educated or illiterate, or
parents that are absent most of the time because
they work long hours. Any of these circumstances
would give them a right to apply.”

Most of the initial boarders have come from
schools elsewhere in the Paris suburbs. They are
usually nominated by their schools, after which a
file is prepared and each case examined according
to strict educational and social criteria. The
families have to be willing to support the
placement before a final decision is taken, in
which Cissé himself plays a key role.

Families are expected to contribute to the cost of
residence and the running of the boarding house:
€130 per month (about £90) which includes 13
meals a week (four breakfasts, five lunches and

four suppers). The scale of family contribution is
assessed against their income, according to the
departmental social security tariff.

The boarding house comes under the authority of
the principal and he personally selects the
assistants who are the resident staff. They are
mostly young – in their 20s – and are not selected
because they have had any special training. Early
in the project, they acknowledged the problems of
adjustment for the pupils, most of whom had come
from backgrounds where they had no ‘work
reflex’, in the words of one of the assistants.

Cissé confirms: “There were some initial
problems, especially of communication between
the school and the boarding house, about what
work was supposed to be done and when it should
be done. We have overcome these by making one
person responsible for liaison between the
boarding house and the school, who knows exactly
what the pupils have to do and when it should be
done. We have a weekly meeting every Friday to
deal with these issues.”

The pupils themselves seem to be enthusiastic.
One 13-year-old girl was quoted as saying: “My
old school was awful, the teachers were always
going on strike, I wasn’t doing any work, and my
marks were terrible. I was happy to come to
boarding school, even though I am a bit homesick
every now and again.”

“The creation of one boarding school for success
is just the beginning,” said Nicolas Sarkozy, when
he announced the experiment at Collége Auguste
Renoir. The plans currently envisage the
establishment of three more such internats by
2010. It is hard to escape the conclusion that
progress, and ultimately the chances of the
project’s success, may be linked to the outcome of
the national presidential election.

But for Lanatana Cissé, this new experiment in
boarding has a vital role to play. “It’s only a drop
– but in the long run I hope we can save a few
souls,” he said. “Change is going to be very slow,
because French society is still not ready to open
itself up to full scale integration.”

Boarding School
The Magazine of the Boarding Schools’ Association

“My old school was awful, the teachers were
always going on strike, I wasn’t doing any work, 

and my marks were terrible. I was happy 
to come to boarding school…”
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As a child, I loved Enid Blyton’s stories of
boarding school life; they seemed to represent a
degree of freedom from parental control that at the
age of ten sounded very appealing indeed! Three
decades later and as a houseparent myself, I find I
am constantly reminding my ‘young ladies’ that I
need to be far stricter with them than their real
parents, who would quite rightly hold me
accountable for anything untoward that befell their
wonderful daughters!

Despite my early interest in boarding I have
ended up as a houseparent by a very circuitous
route. I went to grammar school myself under the
old tripartite system and loved it, even though they
wouldn’t let me sleep there! Fallowfield led to a
first degree in English from Cambridge and that,
rather bizarrely, to a career in the City. 

I started out as a graduate management trainee
with Coutts & Co, royal bankers, and made what
was considered exceptionally quick promotion to a
real management position initially in a branch
banking and then in personnel. 

I spent a lot of time at this point training new
entrants to the bank; I found my original vocation,
when I went to university, of becoming a teacher
being rekindled. Nevertheless, I still ignored this
nagging voice and, after five years went back to
education myself to complete an MBA at Warwick
Business School. 

Indirectly, this did actually result in my
becoming a ‘teacher’; I was recruited as a
consultant specialising in senior management
development and training in large corporates as
well as teaching on MBA programmes myself. I
thoroughly enjoyed the work and spent most of the
next decade travelling extensively and working
with many fascinating companies and people.

There were lots of rewards in this work other than
the excellent remuneration; great colleagues,
demanding challenges, intellectual stimulation and
certainly there was never a dull day. But it is hard to
escape the reality that your life becomes about the
pursuit of profit.

Somewhere in between all the globe-trotting and
glamorous locations I fitted in having my two
children and then proceeded to see very little of
them as they were looked after by first a nanny,
then an au pair and finally ended up as boarders at
a prep school in Buckinghamshire, Swanbourne
House.

And a wonderful boarding school it was, in a
beautiful eighteenth-century manor house with
fantastic grounds that could easily have been a set
for a Harry Potter movie. My children had the most
amazing houseparents, Simon and Jane Nelson-
Lucas, who made the boarding house a real home
from home. 

Ironically, therefore, it was my children’s evident

More profit in
boarding care
As a management
consultant, Karen Davies
spent her life in executive
travel and luxury hotels. 
It was her children’s
experience, as boarders 
at prep school, which 
re-kindled her first ambition
to be a teacher and led her
to her current role, as a
boarding houseparent at
Millfield School
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pleasure in their boarding life that finally made me
turn back to that original vocation and, sadly, take
them away from Swanbourne House when I
accepted a job as a business studies teacher at
Millfield School in Somerset. I wanted to be part
of my children’s lives and not so cut off from these
hugely important formative years.

Right from the start at Millfield I was quite clear
that I wanted to be involved in the pastoral side of
the school. There are, strange as it may seem,
many similarities between consulting and being in
a boarding house – the need for high levels of
sensitivity, tact and diplomacy coupled with
endless energy and a love of, in this case, young
people especially! 

I spent a year as what we call a liaison tutor
covering duty one night a week in a boarding
house. I really enjoyed it and it certainly
confirmed my wish to go down this route with my
teaching career. I was then very fortunate to be
offered an Assistant houseparent’s position in a
girls’ sixth form house called Portway. 

The houseparent at Portway was a remarkable
woman called Vanda Steer, who had many years’
experience and I certainly couldn’t have wanted a

better ‘teacher’ in what is undoubtedly the ‘art’ of
house parenting. Sadly, Vanda died suddenly of
cancer last term and I was very honoured to be
given the chance to take over Portway and keep up
her good work.

I undoubtedly reflect on my work these days with
a more complete sense of satisfaction – not that I
don’t sometimes miss the intellectual challenge of
consulting, but because I believe what we do here
at Millfield has a more real human value. 

What matters to me day-to-day now is the health
and emotional well-being of my girls, the
achievement of their potential as human beings and
sometimes I even find time to worry about their
academic goals as well! All of it is far more
important to me than the money motive that drove
so much of my previous working life. 

I don’t miss my old high-flying days of luxury
hotels and executive travel even if I have swapped
them for umpiring hockey matches in the freezing
rain and cooking pancakes for 20-odd ravenous
teenagers. The teenagers are far more appreciative,
far more unpredictable and always, without
exception, far more fun! 

Photographs
We would like to thank all members 

who kindly contribute to the BSA’s photographic 

archive. Some of these photographs have been 

used in this edition of Boarding School
and we always welcome more.
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Flexibility –
the key to

survival
Only one pupil in 

ten at the historic 
Stamford Endowed

Schools is a 
boarder. Alison 

Horton, the 
schools’ boarding 

co-ordinator, 
explains how

imaginative
work by staff 
has ensured 

they are a 
vibrant part 
of the life of 
the schools 
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I hope it will be held again. It was
wonderful” (new Y7 from Hong Kong)

“I thought the guest night was a great idea, as
it gave us a chance to have tea and a
sleepover, just like the day girls” (Y8)

It is this flexible approach that has helped
boarding at Stamford to continue to thrive, despite a
general drop in the number of boarding pupils in line
with many other schools throughout the country. 

Our view is that if you want boarding to survive
and work well then you need to be flexible in your
approach and be responsive to the individual needs
of parents. We have established a Boarding
Parents’ Consultation Group to make sure we are
continually able to adapt our provision to the

In the historic stone-built town of Stamford, senior
pupils from the Endowed Schools are a familiar
sight as they criss-cross their way through
picturesque streets to lessons. High academic
achievements at the High School for Girls and
Stamford School for Boys have ensured
competition for places is fierce and there is always
a waiting list at the nearby Junior School.

But this is not just a thriving day school.
Students can board on a daily, weekly or full basis
or take up flexi-boarding when the need arises.
Although only ten per cent of the 1,650 pupils are
boarders, they are a vital part of the school
community ensuring the school remains active and
welcoming far beyond the school day.

Staff recently organised a ‘guest night’ and
encouraged boarders to invite day pupils to stay
overnight to experience boarding life at first hand.
It was a great success and a pretty lively night.
Every boarder took part and we made a point of
not laying on anything special so that our guests
would get a true picture of what boarding life is
like and that it is fun.

It was a great way of promoting our flexible
boarding and helping the rest of the school to
understand more about it. There were great
comments from both guests and boarders:

Guests on boarding:

“Spending a night at the boarding house was
great fun – I know now that I can always go
and spend a night there” (Y9)

“The staff were helpful and the boarders were
all welcoming. It was really fun and I would
maybe like to stay there in the future” (Y8)

“I learnt a lot about how boarders live and
about the boarding house as a family” (Y8)

“Having lots of people around was fun, as
there is always someone you can ask for help
when you are doing homework. The food for
dinner and breakfast was really nice too”
(Y11)

“It was a fun experience and if I ever have to
board I know I will have a great time”(Y7)

“The rooms were spacious and well
organised. I had a lot of fun and the beds
were comfy. The boarding house is great!”
(Y7)

Boarders:

“It was awesome fun! It was great for my
friends to finally see how amazing being a
boarder really is”(Y10)

“I think the sleepover improved the
relationship between me and my day friends.
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growing needs dictated by changing lifestyles.
We offer four types of boarding that work well –

full, weekly, flexible and daily. Daily means pupils
can arrive for breakfast and stay until supper
which is ideal for busy parents who might need
cover if they have a meeting or simply get stuck on
the A1 on their way to collect at the end of the
school day. 

We work hard to raise awareness of our various
options which are increasingly successful.
Because the boarding infrastructure is in place we
can offer this flexibility very easily without fees
being prohibitive.

Stamford is set in rural Lincolnshire and borders
four counties. Many families travel long distances
to school from rural locations and the opportunity
to take up flexible or weekly boarding is very
attractive.

We recently had a girl choose to stay for two
weeks. She had missed a lot of school through
illness, was behind with coursework and was
desperate to catch up. She said she knew she
would do better in a boarding environment with set
prep time and after two weeks she left a very
satisfied student.

We have had another enquiry from a girl keen to
join for the sixth form on a weekly basis. She is a
talented horsewoman and wants to ensure she does
as much work in the week as possible so that she
is free to go home at weekends to enjoy her horses
and compete. It is this sort of flexible approach
that wins us new students time and again.

This view was confirmed by Sandra and Robert
Barrowman who recently boarded their daughter
Chloe for a week while they attended a conference
in Australia. “Chloe takes her GCSEs this year and
I wanted to be sure she was safe and her studies
uninterrupted while we were both on the other side
of the world,” Sandra said.

“To be honest, Chloe was not at all happy about
the idea at first but as I expected she had a lovely
time and had the good grace to admit she wouldn’t
hesitate to board again. As parents it was great to
know she was in familiar surroundings. I think it’s
a very attractive option at this school.”

Fewer boarders, particularly at weekends, does
not mean lower staffing levels. Quite the contrary:
a good staff ratio is essential to ensure every
boarder’s recreational and academic needs are
catered for. The schools provide a wide range of
after-school and Saturday activities for both day
pupils and boarders. 

In addition we have designated three young
teachers to run specific activities for boarders –
recent ideas have included DVD film-making,
drama, gardening, wildlife studies and various
outings throughout the weekend.

Following the success of the sleepover last term,
at the time of writing all the boarders were looking
forward to our next guest night, when we planned
to celebrate the Chinese New Year – and day pupils
were hoping for one of the sought-after
invitations!

Stamford provides a wide range of Saturday activities for day pupils and boarders.Stamford provides a wide range of Saturday activities for day pupils and boarders.
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Missing Sloane 
Street?

“I really must get around to buying some snow
boots!” said Lesley Falconer, head of St Teresa’s
School in Effingham, deep in the heart of the
Surrey Hills. She had just waded back to her house
on the 48-acre site from her office where she had,
at 6am, activated the voice mail to tell day girls that
the school, for them at least, would be closed that
day due to the heavy snowfall of the preceding
night.

St Teresa’s, in picturesque, rural Surrey, is a far
cry from the streets of Knightsbridge where for
seven years until September 2006, Lesley ran More
House – a girls’ day school in Pont Street. Snow
there was a grey half-inch of slush melted by the
well-heeled shoes of Knightsbridge and the tyres of
black cabs. 

“One of the things which struck me most when I
moved to St Teresa’s after 24 years of teaching in
day schools in London was the wonder of space,”
she said. “More House, like most central London
schools, is a tall, narrow, red brick building built on
four floors and with no outside space except a tiny
courtyard, and even that was much coveted by
other central London schools. 

“From my study I could see the mirror image of
our own terrace in the buildings across the road and
hear endless traffic noise. Here I can see acres of
undulating green countryside and open sky. You
don’t see stars in London but here the night sky is
full of them.”

“Today,” she added, “is a perfect example of the
difference between being head of a day school and
of a boarding school. If I had had to close More
House for the day it would just have been a matter
of clicking on the recorded message on the answer
phone and starting the cascade calls from the phone
list. Then it would have been a day off for
everyone! 

“Here I expect to be on duty 24/7 during term
time. When you are looking after boarders, their
needs are paramount and it’s business – albeit
sometimes Plan B business – as usual! I love the
energy that confers on a school. When I’ve been
working late in my study or when I’ve had a
particularly difficult evening meeting, I get great
pleasure from being able to walk across to my
house and hear girls on the sports fields or the
younger ones riding bikes round the grounds or

Not me!

Lesley Falconer taught in London day schools for 24
years until last September when she took over the
headship of a girls’ boarding and day school in rural
Surrey. How much of a culture shock was it?
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skateboarding. There’s always laughter and chatter
and that’s uplifting. Early morning and after school
Pilates classes, aerobics and swimming attract
older girls and staff too so there’s life at both ends
of the day.” 

Then there are the drama and music rehearsals for
the many productions St Teresa’s mounts. Since the
Mairlot Hall, its performing arts complex (750-
seater theatre, drama studios, music technology
suite, practice rooms and recording studio) was
finished in 2005, there’s always a work in progress
going on there in the evenings or at weekends. “In
fact, every corner of this large site seems to be in
use almost every day in term time”, she says

Mrs Falconer also likes the fact that she has come
to know the girls more quickly in a boarding
environment. “The extended day means that day

girls are also around school much
longer so there’s time to talk to
them” she says.

“Good boarding staff are the
key. As a former day school head,
I realised very quickly that I had
underestimated just how
important they are. Parents of
boarders will, quite rightly,
choose a school – or not – on the
strength of the people who will
be looking after their children
when they can’t, so it’s the head
of boarding who effectively
‘closes the deal’. And the
boarding house staff provide the
essential links between the girls,
their teaching staff here and their
parents.” 

She has also found that the
huge importance of appropriate
and high standard residential
accommodation in a boarding
school is another major
difference. The upkeep and
refurbishment of teaching rooms
and other facilities in a day
school is of course important but
in a boarding school the
provision of high standard living
and working accommodation is
crucial.

“This is a second home for our
girls – and it should feel like it.
Young people – and especially
girls – will not choose to board
unless their surroundings are
superior or, at least, on a par
with, what they have at home,
she says. This means that regular
and sometimes lengthy
‘discussions’ with the bursar and
his team are all part of a day’s
work!

“Before I took up my post here I also heard a lot
of poor jokes about boarding school food! I am
delighted to say that my fears were dispelled
immediately on arrival! The provision of well-
balanced, appetising and healthy meals – especially
for girls – is all-important and, fortunately, our
catering company is excellent although I do seem
to spend quite a lot of time tasting new recipes! It’s
a good job I have a dog that enjoys long walks in
the countryside around here!” 

So does she miss anything about being a day
school head? “I occasionally miss the shops in
Sloane Street,” she smiles. “And if my husband
weren’t able to work from home here, then I would
have forgotten what he looks like by now!
Boarding schools elevate the all-consuming nature
of headship to a completely different level!” 

Lesley Falconer with two of St Teresa’s sixth formers.
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Also new in 
the Head’s study

John has been Headmaster of Bruton School for Girls since
March 2006, having previously served from September 2001 as
Head of Sixth and Director of Studies. A York maths graduate,
he was Head of Sixth Form and Senior Teacher, The Gryphon
School, Sherborne 1992-2001 and, before that, Head of
Mathematics, Foster’s School, Sherborne 1985-1992. He also
taught maths at Frome College and Welshpool High School. 

“As a Somerset man, I have been aware of the existence of
this fine school for almost as long as I can remember but little
did I think then I would end up its first male headteacher. The
girls here are fantastic: tolerant, feet on the ground, self-
confident without arrogance. Academic results are brilliant,
especially given that the school is not highly selective, and

involvement in extra-curricular activities shows great commitment from pupils and members of
staff.”

In addition to education (he’s a primary school governor), his interests are in politics and
current affairs, psephology, music, especially choral and folk, the theatre, cinema and railways.
In far-off days when he had the time, he used to be a parish councillor.

“Boarding and the weekend engagements that entails are still largely new to me and of course
there are aspects with which I cannot deal directly as a man. I am fortunate to have an excellent
boarding staff led by Linda Smallwood, who joined us from Bradfield and wonderful
housemistresses.

“Bruton is now the only single-sex school left in Somerset. It is also the best! To quote the
school motto, long may we enable girls to ‘Follow the Gleam’.”

One head returning to boarding duties is Andrew Nott,
Headmaster of St Hugh’s, Woodhall Spa, since September
2006.

He and his wife Sarah got the boarding bug when he entered
teaching late, after starting a career in the civil service. As
housemaster at St Andrew’s, Eastbourne, in 1995, he was one
of the first to pioneer the in-service PGCE established by the-
then Independent Schools Joint Council and South Bank
University. After St Andrew’s he was Headmaster of Davenies
in Beaconsfield for seven years and started at St Hugh’s last
September. 

“We (the seven of us) are much enjoying being here and
Sarah and I are loving being back in a boarding community. 
St Hugh’s has weekly and flexi-boarding during the week and

it works really well. Since being a housemaster at St Andrew’s, the legal side of boarding has
changed dramatically so I am now endeavouring to plough through all the new regulations.
What joy.”

John Burrough

Andrew Nott
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The past, L P Hartley famously observed, is another
country, where they do things differently. He might
have added that it can look very different, too,
depending on your point of view. 

In his recent memoir of childhood, In the Blood, Poet
Laureate Andrew Motion describes how his father and
his beloved mother exiled him from his happy home to
a faraway boarding school in Northamptonshire. It is a
place of unrelieved beastliness. 

The ethos is one of cruelty and fear. Pointless rules
are applied with erratic callousness. Bullying
flourishes, friendship is frowned on. The staff is a
gallery of Hogarthian freaks, brutes and psychopaths.
The nights are filled with the stifled snuffles of crying
children. The food is filthy and digestion is assisted by
the thrusting of enemas up young bottoms by a matron
with piggy eyes and a wart for a chin. 

Presiding over this latter-day Dotheboys Hall is the
headmaster, known to boys, parents and teachers alike
as Beak. Hypocrite and flagellant, Beak is a spiritual
son of Wackford Squeers: sinister, sanctimonious,
religiose, a sycophant to parents, a cane-waving sadist
on the rampage once the doors are locked. 

So far, so familiar – one more account of a sensitive
lad’s misery at that enduring, unreal and preposterous
foundation stone of our national life, the English prep
school. Except I was there, you see. And I was happy.
And my three brothers were there and I’ve checked
with them, and they were happy, too. From our point of
view, it wasn’t like that. So where does the truth lie? 

In families like ours – the Motions, the Forts – sons
went to boarding school. During my first term at
Maidwell, our father was killed in a car crash.
Although the word ‘counselling’ probably hadn’t been
invented then, Maidwell comforted and reassured me
and my two brothers (the eldest had gone elsewhere by
then). It made us feel safe, valued and cherished. 

It was a slightly unusual school, in that we were
encouraged to take a relaxed attitude to sporting
prowess and to spend a great deal of time mucking
about outside, climbing trees, digging underground
huts, scooping aquatic life from the fringes of the lake.
Beak, whose real name was Oliver Wyatt, was a
renowned breeder of lilies – not orchids, as Andrew
Motion states – yet no part of the gardens was out of
bounds to us. 

It is true that this freedom was accompanied by a
regime of constant corporal punishment and the
frequency and severity of the beatings would
undoubtedly, if emulated today, land the perpetrator in
prison. But that was then. It was the way in schools of
that kind. We move on, thank goodness. 

‘He had us trapped,’ Motion says of Beak, as if that
was the purpose, to provide him with a steady supply
of victims for his sadistic lust. Motion claims that he
encouraged ganging up on boys who looked ‘feeble or
lost’; that he discouraged friendship because ‘if two
boys were together a lot they must be planning
something’; that reading was looked down on and
acting neglected. According to my version of the truth,
that is all unfounded. 

There is a telling moment when Motion’s younger
brother asks him if he has friends at Maidwell. ‘Not
really.’ ‘Why not? Aren’t you popular?’ ‘It’s not that,’
Motion replies. ‘It’s just that I don’t like many people.’
This is clearly a boy who should never have been sent
away to school in the first place. But he can’t bring
himself to blame his parents for this act of unthinking
cruelty, so he blames the school. 

That’s fine, a writer’s prerogative – except that it was
a real place and the staff are all identified by name and
are unjustly blackened by the travesty Motion has
presented.

I still have the letters Beak wrote to my mother
charting my progress through Maidwell. Reading them
now, I am astonished and touched by their tenderness
and the sensitivity and intelligence with which he
judged my character, my failings, my promise.
Looking back, I simply cannot recognise the monster
Motion has created. 

I met Andrew Motion a few years ago and was
startled to discover that we had been schoolfellows for
the best part of four years. He remembered me clearly
(I even appear in the book, pushing in a rugby scrum),
but, to my shame, I couldn’t remember him. He told
me then how miserable he had been. I was sorry – I still
am – but he is wrong to take it out on a school that I
and a great many others remember with affection and
gratitude.

© Guardian News & Media Ltd 2006

That’s quite enough poetic
licence, Mr Motion
The Poet Laureate, in a childhood memoir, recalled his
‘boarding school hell’. It rang a different bell for writer
Tom Fort, who asked ‘What hell was that?’ in this article,
which first appeared in The Observer
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Robert sat in a chair, scowling at me across my
consulting room. He had just turned 16 and had been
told by his parents that he had no choice but to see me.
He looked exhausted, pale and tired with dark circles
under his eyes and a very bad skin. 

A week earlier, his parents had come to see me,
anxiety etched on their faces and desperation oozing
from every pore as they recounted how their son spent
up to four-and-a-half hours a night glued to his
computer screen playing interactive computer games
and chatting online.

Every time they pleaded with him to go for a walk,
visit the extended family, do some homework or have
a meal with them, he would become hysterical. A
flood of tears, screaming fits of uncontrollable rage,
almost invariably accompanied by threats to kill
himself – all of which would continue unabated until
his parents recanted, beating a hasty retreat, terrified
that he might carry out his threats. 

They had been arguing amongst themselves as to
how best address this and each attempt to deal with the
issue had resulted in failure. Having taken a detailed
history, it was clear to me that Robert was in serious
trouble. At the age of 16, he had not tackled any of the
key developmental tasks of adolescence. 

His parents reported that he had few friends outside
of cyberspace; he played no sport and had no other
leisure interests. He did no exercise, ate in front of his
computer and snacked constantly while online and
unsurprisingly he was extremely overweight. 

His attendance at school was sporadic and he often
refused to get up in the morning as he would stay
online until the early hours of the morning and he read
very little and did none of the assigned homework. 

Once I had gained rapport with Robert he told me of
his interest in a computer role-playing game in which
a large number of players interact with one another in
a virtual world. As in all RPGs, players assume the
role of a character (traditionally in a fantasy setting)
and take control over most of that character’s actions. 

These games are different from single-player games
as the game has a persistent world, usually hosted by
the game’s publisher, which continues to exist and
evolve while the player is away from the game. Robert
had become enmeshed in a game world which was far
more dynamic, diverse, and realistic than the primitive
‘pac man’ games of old.

Talking with patients, it is clear that such games are

immensely popular, with some commercial games
boasting millions of subscribers around the world.
South Korea boasts the highest subscription numbers,
with millions of users registered with the more
popular games. 

Robert told me that his love affair with such on line
gaming began with a game called EverQuest. This is a
3D, multi-player, online, role-playing game made by
the Sony Corporation, and begins when a player
creates a character. 

The character can be male or female and any of 12
races and 14 classes. Then players launch the
character (Necromancer, Shaman, Warrior, and so on)
into a fantasy world peppered with magic, sorcery, and
dragons galore. A player’s character evolves and
changes as they interact with other players and
characters on the Net.

The game is very time-consuming for many people
and notorious for its addictive qualities. Often referred
to as ‘NeverRest’ or ‘EverCrack’ (a reference to crack
cocaine), the game attracted media interest, an online
support group called EverQuest Widows
(http://health.groups.yahoo.com/group/EverQuest-
Widows/) was established to support partners and
families of those who had become addicted. 

The potent mix of defining and acting out an ideal
self in a rich, exciting, dangerous, and magical land
creates a peculiar draw for Robert who had poor self
esteem, had been bullied at school and was depressed.
Robert confided in me that for him, the game was
better than his real life. It was easier for him to
succeed in EverQuest; in cyberspace he explained he
could be beautiful, fit, and healthy. In real life he saw
himself as a loser. In a very real sense EQ gives Robert
an opportunity to feel free.

The capacity of the game to absorb time and money,
and to distract players from a dull life on the other side
of the screen, are appealing features to its users.
Robert told me that some years ago, he abandoned
EverQuest in favour of World of Warcraft, which was
his current obsession. This was hardly surprising as
World of Warcraft was one of the most popular games
in the world in 2006, with more than six million active
subscriptions.

I suspected that not only was Robert quite depressed
but that he certainly was suffering from a serious
internet addiction. His life (and that of his family) had
become dominated by the internet as, when he wasn’t

The ultimate mouse trap?
A recent Australian survey suggests that one-third of
school pupils are in danger of developing a psychological
addiction to the internet. Consultant educational
psychologist Dr Michael Carr-Gregg describes the
warning signs
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(iii) obsessive thinking about what is happening
on the Internet
(iv) fantasies or dreams about the Internet
(v) voluntary or involuntary typing movements
of the fingers

(3) The symptoms in Criterion 2 cause distress
or impairment in social, occupational or another
important area of functioning
(b) Use of Internet or a similar on-line service
is engaged in to relieve or avoid withdrawal
symptoms

(III) Internet is often accessed more often or for
longer periods of time than was intended.
(IV) There is a persistent desire or unsuccessful
efforts to cut down or control Internet use.
(V) A great deal of time is spent in activities
related to Internet use (eg buying Internet books,
trying out new WWW browsers, researching
Internet vendors, organizing files of downloaded
materials.)
(VI) Important family, social, occupational, or
recreational activities are given up or reduced in
duration and/or frequency because of Internet use.
(VII) Internet use is continued despite knowledge
of having a persistent or recurrent physical, family,
social, occupational, or psychological problem
that is likely to have been caused or exacerbated
by Internet use (eg sleep deprivation, marital
difficulties, lateness for early morning
appointments, neglect of occupational duties, or
feelings of abandonment in significant others).
What was particularly worrying about Dr Ali’s

research was that his sample reported an alarming
lack of parental supervision, including a very low
take-up of readily available net-filter software, mainly
due to a technological generation gap. Fewer than
seven per cent of boys reported any parental concern
over their chat room participation, compared with
almost 40 per cent of girls’ parents.

Clearly boarding staff have a major role in
encouraging parents to be much more proactive when
it comes to students and the Internet. While the net is
undoubtedly a source of education, entertainment and
information, there is no doubt that the net’s
omnipresent offer of escape from reality, affordability,
accessibility and opportunity for anonymity can also
lure otherwise healthy young people into an
addiction.

It is up to parents to monitor not just what their sons
and daughters do online but also the length of time
that they spend in front of a computer screen. To
ignore this responsibility is tantamount to child abuse
and can create significant psychological and social
problems for years to come. 

Dr Michael Carr-Gregg is an adolescent
psychologist working in Melbourne. 

This article first appeared in the Spring 2006
issue of Lights Out, the magazine of the Australian

Boarding Schools Association. 

playing his role-playing game, he would be on msn or
checking emails, he refused to obey any of the time
restrictions that his parents imposed and spent
virtually no time with the rest of the family.

Robert and his family sadly are not alone. A recent
study conducted by Dr Mubarak Ali of Flinders
University studied students from 114 government and
private schools across a broad socio-economic range
and found that a staggering one third of respondents
were ‘in the process of developing a psychological
addiction to the internet, spending on average 13
hours a week online’. (The Age, Melbourne,
November 23, 2005). Overseas experts estimate that
between six to ten per cent of users have a
dependency that can be as destructive as alcoholism
and drug addiction.

Internet addiction disorder (IAD) is a controversial
diagnosis first coined by Dr Ivan Goldberg in 1997. In
December 2005, in an article in the New York Times,
Dr Kimberly Young, a professor of psychology at the
University of Pittsburgh, called for the American
Psychiatric Association to give official recognition to

the disorder – an action that would pave the way for
insurance companies to reimburse addicts for therapy.
It is compared to pathological gambling. 

So how would you know if a patient is an internet
addict? To meet the diagnositic criteria, the individual
must display a maladaptive pattern of Internet use,
leading to clinically significant impairment or distress
as manifested by three (or more) of the following,
occurring at any time in the same 12-month period: 

(I) Tolerance, as defined by either of the
following:

(a) A need for markedly increased amounts of
time on Internet to achieve satisfaction
(b) markedly diminished effect with continued
use of the same amount of time on Internet

(II) Withdrawal, as manifested by either (a) or (b)
below

(a) The characteristic withdrawal syndrome, 1,
2 and 3 below
(1) Cessation of (or reduction) in Internet use
that has been heavy and prolonged. 

(2) Two (or more) of the following, developing
within several days to a month after Criterion 1:
(i) psychomotor agitation
(ii) anxiety

‘The dependency can
be as destructive as
alcoholism or drug

addiction.’
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My predecessor, Peter Smith, had a brilliant idea
back in 2000: establish a Fourth Form (Year 9)
House to promote boarding at Bradfield College.
Nearly seven years on, the original concept has not
only been realised, but it has been further developed.

It now stands as another unique selling point –
after the well-known tradition of the triennial Greek
Play! – of the Bradfield education: a co-educational
state-of-the-art boarding house with self-contained
dining hall, resident houseparents, tutor and matron
accommodation, as well as laundries, kitchens,
games rooms and common rooms.

The House is called Faulkner’s after a former
Warden (chair of governors) at the college. Capacity
is currently 135 girls and boys with a resident staff
of six, supplemented by other tutors. All the pupils’
rooms are double bed-sits with ensuite bathrooms,
except for a new block of four berth girls’ bedrooms,
with large bathrooms alongside.

This latter design was recommended by our
pioneer junior girls four years ago who preferred the
bigger bathrooms with plenty of space for their
clutter! The doubles are organised on a ‘buddy’
system, whereby the Head of Faulkner’s pairs pupils
up so that they share with someone from a different
prep school.

To lead the Faulkner’s team at the beginning of

this new chapter in boarding education Peter Smith
wisely selected the very experienced and widely
respected Bob Clapp, who is now our Registrar at
Bradfield.

In 2005 Bob was succeeded by Roger Wall, who
had completed nine successful years as a senior
boys’ housemaster at Bradfield. Roger’s wife, Fiona,
who teaches French and Games at the College, is in
charge of the Faulkner’s girls.

Bradfield now prides itself that after just a few
weeks’ boarding, at the end of each September,
within the special atmosphere of Faulkner’s, you
really could not tell whether a girl or boy had joined
from a boarding prep, a day school, or a mixture of
the two. Faulkner’s has a national dimension since
each year more than 60 prep schools send pupils
here.

It is difficult to summarise the multiplicity of
features within what is effectively a school within the
larger College, but amongst the keys to Faulkner’s
success have been the special home-from-home
atmosphere at the heart of the village, and the way
Faulkner’s enables the house team to give all the
Fourth Form girls and boys the highest quality
pastoral care as they make the transition to senior
school life, a period of change and concern for many.

They are looked after as a special group whilst

Peter Roberts, Headmaster of Bradfield College,
describes how the creation of a new dedicated house for

Year 9 pupils has eased the transition from prep school
and has liberated the curriculum in the process

A home-from-home eases
the passage
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they begin to understand the bigger environment;
they benefit from sharing this experience with all
those going through it at the same time.

The specialised staff are able to sustain the
momentum and enthusiasm created by prep school
colleagues in Years 7 and 8 in what we summarise as
the ‘participatory ethos’ at Bradfield. Furthermore,
we have noted the ease which a good communal
boarding culture can be built up within the new year
group: we obviously enjoy very high ‘conversion
rates’ to boarding as well as encouraging those who
have enjoyed boarding at prep school to develop
more confidence in this respect at senior school.

The shared first year experience has had a very
positive impact on creating cross-house friendships
and a convincing whole school ethos. The creation
of Faulkner’s has also removed the problems that
can result from contact with older children when
youngsters are beginning at senior school, whilst at

the same time providing a good base with a specialist
staff to deal with possible bullying. It has also helped
to combat the formation of cliques by having a group
from 60+ different prep schools.

For a co-educational school like Bradfield, the
encouragement the co-educational nature of
Faulkner’s gives to the creation of a genuinely co-
educational environment when girls and boys join their
senior houses for Years 10-13, is very important too.

The separate nature of Faulkner’s has also
liberated the Year 9 academic curriculum. This has
become cross-curricular and a self-contained series
of courses to explore subjects for their own sake: a
refreshing contrast to the public examination
restrictions for the following four years.

The best way to illustrate this point would be to
highlight the week-long expedition to northern
France which our Fourth Form undertake in October
each year (part linguistic, part historical, part
sporting): this does not disrupt the workings of the
rest of the College and enables further pupil/pupil
and staff/pupil bonding to take place, as well as the
positive educational outcome.

None of this, we are sure, is at the expense of
traditional house structures. This is both because all
the children/parents choose their senior house at
least 20 months before arriving at Bradfield, and
because the Faulkner’s pupils join their senior
houses for the rich inter-house competition
programme during their first year. In addition, lower
sixth formers from the senior houses are attached to
Faulkner’s as prefects helping with the pastoral care
of the youngsters.

Above all else the best way to appreciate the
workings of Faulkner’s is to visit: I know that Bob
Clapp (registrar@bradfieldcollege.org.uk) would be
pleased to show interested colleagues from both prep
and senior schools around.
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Underwood – and BSA –
honoured
Adrian Underwood, national director of the BSA
from 1998 to 2006, was appointed OBE for services
to education in the 2007 New Year Honours List.

News
Welbeck, the Sixth Form Defence College, giving
delegates the chance to see what you get when you
spend £35 million on building a new boarding
school for just under 400 hundred sixth-formers. Not
that any of us were jealous! writes SBSA chairman
Paul Spencer Ellis.

Delegates, who numbered over 100, which is
pretty good attendance given that we are only 35
schools, heard a keynote speech from Professor
David Hopkins, HSBC/iNet Chair of Education
Leadership at the Institute of Education, and
previously Adviser to the DfES, not to mention a
parent of children at one of our member schools. 

He spoke about the developments that he foresaw
over the next five years. James Arbuthnot MP,
Chairman of the House of Commons Defence Select
Committee, spoke on the education of forces
children and the Continuity of Education Allowance
(formerly the Boarding Schools Allowance).

There were workshops on a variety of topics from
marketing and school websites to guardianship for
overseas boarders and the training of boarding staff,
as well as a number of presentations on CCF training
and qualifications.

SBSA has been asked by the Academies Unit at
the DfES to provide advice and, eventually, training
for academies which are considering setting up
boarding units. Currently two academies, including
one in London, are keen to establish boarding
houses.

A new edition of the Parents’ Guide to Maintained
Boarding Schools is out and the AGM of the
Association will be held on Monday, 11th June.
Instead of the usual London venue, we will be at
Sexey’s School in Somerset to mark the retirement
of Steve Burgoyne, the Head. The guest speaker will
be Sir Bruce Liddington, the Schools Commissioner.

Cathedral girls’ choir
makes history
Sixteen boarders at The King’s School, Ely, have
made history as members of the new Ely Cathedral
Girls’ Choir. The girls, aged 13-18, are all boarding
pupils at King’s Senior School. For many of them it
is their first experience of boarding school life and
they have quickly settled into their boarding house
beside the magnificent Norman cathedral.

They sang their first evensong in the cathedral in
the middle of November, but the majority of the first
half of the Michaelmas term was spent settling in –
getting used to their rehearsal schedule and learning
repertoire, under the guidance of their director,
Louise Reid, formerly founder director of Guildford
Cathedral girl choristers, and their accompanist

Characteristically, he sought to share it with all those
he had worked with in boarding schools:

“Whilst I am honoured by this appointment, I am
conscious that it is an honour which I share with all
those with whom I have worked in boarding
education over 35 years. It is, indeed, a national
acknowledgement of the role of the boarding sector
as a whole.

“I am particularly conscious of the wealth of
support I received from so many colleagues in my
years at the BSA. I acknowledged this in my final
editorial in the BSA Bulletin of September 2006, but
acknowledgement of such support is very much
worth repeating. With all those who work in
boarding schools, govern them and champion them,
I share this honour and wish the Association and its
member schools every success in the future.”

State boarding schools
look forward
The SBSA annual conference, entitled Looking
Ahead with Confidence, was held in January at

Adrian, with Pam, at his final Heads’ Conference last year.
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Edward Taylor, a former Ely Cathedral head
chorister.

The driving force behind the establishment of Ely
Cathedral girls’ choir has been King’s head Sue
Freestone, a musician who was appointed in 2004 as
the first female head of East Anglia’s oldest
independent boarding school. She hopes the
founding of the girls’ choir will reinforce Ely
Cathedral’s established reputation as a centre of
musical excellence.

“It was thrilling to hear the girls sing their first
services and a joy to know that, at last, young
women are playing a full and active part in providing
music for worship in Ely Cathedral,” she said. The
school is funding the girls’ choral bursaries and all
associated staffing. 

Bristol bass prodigy wins
double music prize
Clifton College double bass player and music
scholar, Ha-Young Jung, has won international
acclaim after competing in two major music
competitions.

The 16-year-old, from South Korea, is being
hailed as one of the best double bass players of her
generation following her virtuoso performances last
autumn at the J M Sperger International Bass
Competition in Germany and the International
String Competition held at the Moscow Central
Music School.

Following her performance in Moscow, Ha-Young
has been offered the chance to play with renowned

Russian violinist and conductor, Vladimir Spivakov,
at the prestigious Moscow Tchaikovsky
Conservatoire. Ha-Young is also to receive funding
from Mr Spivakov’s music foundation, the Vladimir
Spivakov International Charity Foundation, and has
been invited to tour with him and the Moscow

The Ely girls’ choir with their director Louise Reid.

Double bass prodigy
and Clifton College
music scholar, 
Ha-Young Jung.
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an internet connection. The house has been updated
with plasma screens in each of the larger dayrooms
and two large rooms purely for music rehearsals,
allocated work-stations and a dayroom for the day
pupils, and games rooms for junior and senior
pupils. The £1.5m refurbishment includes two
integral executive staff apartments and a brand 
new detached four-bedroomed housemaster’s
accommodation.

The new Queen’s Colour is a banner which is hand
stitched on blue silk using thread and gold wire. The
cost of £10,000 has been paid for by former pupils
of the school.

Wymondham’s £6.75
million wishbone for sixth
form boarders
Wymondham College has started work on the
£6.75m project to build new bespoke boarding
facilities at its campus in Norfolk. Wymondham is
the UK’s largest state boarding school and, as
reported in the last issue of Boarding School, last
year secured funding of nearly £10m million from
the DfES under its ‘Successful and Popular Schools’
programme, aimed at helping such schools to
expand. 

The boarding block represents the lion’s share of
the investment, with the balance allocated to various
works across campus and to an 11-classroom
expansion project. The school, with 530 boarders
and 460 day pupils, is required to maintain its
predominant boarding character as the expansion
goes ahead. Half the planned additional 210 pupils
will therefore be boarders.

The boarding expansion will be provided by a
major redevelopment and expansion of the current
Upper Sixth house to accommodate all Years 12 and
13 boarders, expected to total 200, in a new state of

Virtuosi Chamber Orchestra next year.
After enrolling at a specialist music school for

dance in Seoul, Ha-Young was invited to come to
Clifton as a full-time music scholar in 2004 by Head
of Strings Richard Crabtree, who commented: “At
16, Ha-Young is already very close to embarking on
a full-time career in music, which would see her
become one of the world’s top double bass players”. 

Currently studying for GCSE exams this summer,
Ha-Young first started playing the double bass only
five years ago. At home in Seoul, she performed
with several professional orchestras, such as the
Russian Tchaikovsky Chamber Orchestra. She is
currently tutored in London one day a week by Rinat
Ibragimov – the principal double bassist with the
London Symphony Orchestra.

New House, new Colour,
as Duke visits
Pupils at the Royal Hospital School, Suffolk, were in
celebratory mood when the Duke of York visited to
open the first completed phase of the school’s £18
million five-year refurbishment programme.

He also presented the school with a new Queen’s
Colour to replace the existing Colour, which was
presented to the School in 1969 by his grandmother
the Queen Mother. 

Headmaster Howard Blackett, said: “I am
delighted that the Duke was able to open Anson
House – the first phase of our refurbishment
programme for the school. The quality of the new
accommodation in the refurbished house is
absolutely superb.”

Anson House is a 58-place boy’s boarding house
and the first of ten houses to be refurbished. 

Younger pupils share in rooms of four: more
senior pupils have twin rooms and singles rooms, all
with ensuite facilities. Each individual bed area has

Architect’s impressions of Wymondham’s new sixth form centre.
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the art Sixth Form Centre. This will release boarding
space in the four main school houses for larger year
groups in Years 7 to 11.

The proposed new sixth form boarding facilities,
designed by Norwich- and London-based LSI
Architects, will provide a ‘wishbone’ style extension
to the existing boarding block, with 115 new en suite
single study bedrooms and support accommodation,
library, IT rooms, new communal activity spaces
and an expansion of existing dining facilities. 

The new building will provide a single base for all
400-plus Year 12 and Year 13 pupils, boarding and
day. The design of the new complex will provide all
residents with a view outwards over the Norfolk
countryside, from rooms organised in three and
four-storey wings arranged around a large
landscaped courtyard. The wings meet in a dramatic
westward pointing ‘prow’, which will be clearly
visible on entry into the campus.

Acting principal Dominic Findlay commented:
“This will raise the profile of our 16-plus provision
and, we hope, attract even greater student numbers
applying to our sixth form.”

Micro-credit bank
expansion, thanks to 
St Edward’s
St Edward’s School, Oxford, is set to open its fifth
micro-credit bank, in Malawi, three years ahead of
its original target. St Edward’s was the first school to

support a micro-credit bank. Banks it has established
are already successfully operating in Indonesia,
Ghana, Peru and India. 

A micro-credit bank, which costs £5000 to
establish, is a group of between one and 25 poor
‘grassroots’ entrepreneurs who come together to
receive small, short-term business loans (typically
less than £50), with training and mentoring provided
by Oxford-based charity Opportunity International’s
partner organisations. 

Businesses range from market stalls to keeping
chickens, craftwork to bakeries, dress-making to
carpentry. Almost without exception, loans are
repaid, with interest, so loan money is re-cycled and
used again and again, enabling micro-credit bank
members and their families to move out of the
poverty trap. Members also receive regular business
training and weekly meetings are held to discuss
relevant personal and business issues. 

The Warden of St Edward’s, Andrew Trotman,
says: “The project has caught the hearts and mind of
the whole school community. Staff, parents and
pupils have worked together to organise and deliver
an incredibly successful range of fundraising events.

“But our involvement extends further than just
raising funds to create micro-banks – some of our
pupils are currently on GAP placements with
Opportunity International, providing voluntary work
with the local communities. We are also planning a
trip for our fourth and fifth year pupils to Ghana next
year, so that they can see for themselves the impact
of the money they have raised.”

St Edward’s pupils dressed as pirates for a day to raise money for the school’s fifth micro-credit bank in Malawi.

BSPages2502  2/4/07  9:56 am  Page 39



BSPages2502  2/4/07  9:56 am  Page 40



41Boarding School
The Magazine of the Boarding Schools’ Association

The first batch of students to graduate were
presented with their certificates by Seaford College
Headmaster Toby Mullins at an awards ceremony
held in the school’s Assembly Hall.

Led and organised by Nick Angier, Seaford’s
Senior Manager (Charitable Operations) the first
Youth University was due to be followed by another
four-week course this spring, when as many as 100
pupils were expected to attend.

Mr Angier said: “The local children seemed
thrilled and excited at the prospect of giving up their
Saturday mornings to pursue one of these five
popular activities. The College teaching staff have
been very supportive of the project and put in a great
deal of time, effort and enthusiasm to ensure it was
a success.”

The project is part of Seaford’s drive to establish
closer links with the local community and to be pro-
active as a charitable organisation. Mr Mullins said:
“Our students are fortunate to have the use of some
of the best facilities in the area and the Youth
University seemed an ideal opportunity to open them
up, at a time when they are not being used, for the
greater good.

“The children all agreed they had thoroughly
enjoyed their four-week courses with us and would
like to come back for more.”

£2.5m boarding boost for
Lancaster
Lancaster Royal Grammar School has been given
planning approval for a new £2.5m state-of-the-art
boarding facility. One of only four state grammar
schools in Lancashire, LRGS has over 1000 boys
aged 11-18, including 170 boarders. The new
boarding accommodation (below) will result in
space for 200 boarders.

The new boarding house, jointly funded by a
government grant and borrowing by trustees, is
sympathetically designed around an attractive late

Saturday school hosts
‘Youth University’

Who said Saturday School was unpopular? Not the
50 youngsters who graduated from an innovative
‘Youth University’, organised by Seaford College.

Pupils from maintained primary schools in and
around Petworth, West Sussex, have been able to
take advantage of both the teaching and facilities at
Seaford College on Saturday mornings, where they
have been able to dip into one of five key topics –
art, drama, cookery, DT and film making.

Youth University
students demonstrate
their hot air balloon.
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Victorian house, blending seamlessly into an edge of
town residential area. 

Fred Nelson, Business Director at LRGS, said:
“The design reflects the views of boarders and staff
to achieve an enjoyable place in which to live and
work. Boys will have single study bedrooms from
the 5th year in order to prepare them for university,
and all bedrooms will have access to the school
intranet and controlled access to broadband
internet.”

The environmentally friendly, ‘future proof’
construction and design will achieve a high Eco
Homes rating due to very high levels of insulation, a
ground source heat pump system to supply under-
floor heating and solar panel heating for water used
for showers and washing.

The grounds of the boarding house will provide
both hard court playing areas and quiet garden
spaces within a secure site bounded by high walls,
with CCTV and fingerprint recognition access.
Surrounded by woodland, the house boasts excellent
views over Lancaster and Morecambe Bay.

The new house is expected to be fully occupied by
September 2008.

Prior Park College’s ‘Eco
Week’ to reduce the
school’s carbon footprint
Boarders at Bath’s Prior Park College were fined for
leaving music playing in empty bedrooms as part of
the school’s first ever ‘Eco-Week’, held during the
coldest week of the year in February. 

Academic departments ran projects with an
environmental theme. English students, for example,

Cars leaving the school site were charged a
voluntary tax to raise funds for environmental
projects. The Language Support department
worked out how many trees could be saved each
year if the margin settings on all word processed
documents were reduced.

“The aim of the week was to reduce the school’s
carbon footprint and to establish better stewardship
of the site in the long term. The students also
wanted to make the week fun and to thus raise the
profile of ‘green living’,” said press officer Kate
McCarey. “And we hope to pursue a campaign
nationally and internationally to pressure Microsoft
to change its default settings!”

New music centre
honours 19th century
teaching pioneer
Violinist Nicola Benedetti, former BBC Young
Musician of the Year, performed the official
opening of the new £3m Paul David Music School
at Uppingham School.

Named after a 19th Century Director of Music at
the school – believed, in fact, to be the first-ever
such appointment in a British school – the new
music school boasts more than 50 practice rooms –
“more than some conservatoires,” says Stephen
Williams, the school’s new head of music.

Along with classrooms and practice rooms, the
building provides a focus for pupils and the music
department’s staff of eight full-time and 31
peripatetic teachers, as well as a 110-seat recital
hall.

“Music is truly a centre of excellence at
Uppingham School,” says Williams, “so the new
music school was built to a particularly high
specification. It’s a most beautiful building in
which to make music.”

The decision by the school to make such a large
investment in music came partly as a result of full
co-education in 2001. With the arrival of girls from
the age of 13, the demand for instrumental lessons
jumped to 600 a week, probably making
Uppingham’s music department one of the largest
in the country.

The music school – in a conservation area of the
Rutland town – has already started picking up
awards. The ‘bible’ of British architects, The
Architects’ Journal, ran a recent feature which
heralded it as ‘a rarity, a successful marriage of
modern and vernacular’.

Uppingham has had a strong musical reputation
since being the first school to put music on its
curriculum for all pupils and appointing the
country’s first Director of Music in 1865.

As well as four choirs, the school has two
orchestras, chamber groups, jazz, wind, swing and
concert bands, and many thriving musical societies
and rock groups. 

wrote poems in response to the Oscar-winning film
An Inconvenient Truth, screened during the week,
and the science department did work on recycling
metals.
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